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ODE T® THE RELUCTANT WRITER

» 1 can't write today because I lost my pencil.
I can't vrite taday betause I feel sick.
I can't write today because my Parakeet died.
I can't write today because I. wrote yesterday.
I can't write today because my ‘fingers a.re sore.
I can't write today because uy chair squeaks.

I can’t write today becayse I can't think of anyl:hir{,g to say.

+ I can't write today because I don": feel like 1it.
I can't write today because it's almost time for lunch.
I can't write today because I'd rather draw.
I can'"t write today because I didn't have any breakfast.
I can't write today because 1 ripped my paper.
I can'é write today becatse oy hands are dirty.
I can't write today because I can't spell.
I can't write today Lecsuse 1 can't see the board.
I can't write today because 1t's too nolsy. )
1 can't write today because 1 hate writing.
I can't write today because somebody will copy me.
I can't write today because I couldn't get my locker open.
I can't write today because I have to go the bathroom.
I can't write today because the sun ig in @y eyes.

I can't write today because there's no more room on my paper.

Robin Staudt
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A Description of the
Reluctant Writer

Reluctant writers find wriring difficult andfotlﬂeaningle;s. Lo
Their pépers come back with discouraBingly low gtades and cortections
they do not undetstand. Although theY are not leatning disabled,
reluctant writers seem unable to put ldeas down on paper and this
inabllity ro rransfer rhoughte causes frusttation which leads ro
apathy. Assignments come in late and 1nc;mplete. The wriring
" i void of any cleat thought. Reluctant writets do not see any
"value In artenpting ro wrire.

In hig book,The English Teachert: Basic Ttaditions and

Sug sful Innovations, Joseph Meraand lists the following
characrerisrics of rhe relucrant wrirer and suggests straregies
for teachets to use when dealing with the;e chk;acteriatics.

. Chatacteristic: Lack of desite ro excel scholastically ot

intellectually.
Strategy: ) Appeal ro the student's desire for significant
o experiences. Make school work appesl ro him

through the practicelity of rhe asaignment-

Emphasize life skills In writing.

2. Characteristic: Slow and incohetent thouZhr process. Slow in
grasplng abstraction.
Strategy: Break the thought process into smaller steps.

Many shott writing assignments wili be helpful.

Begin with rhe simplet elements and proceed

0

0 the mote difficulr.

o - LI}
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4. Characteristic:
Strategy:

5. Characteristic:

Strategy!

Highly imitative. . v

Lack of gelf-reliance and initiative.

Fmphasize group projects. Use prewriting
activities and models to glve the student
asgsglstance 1n organizing his thoughts.

Class discussions can lead to several writing
activities. As the class discusses activities,
list on cthe board ideas which may later serve .
as an outline or word bank. N
Anti-school, anti-teacher attitudes.

Be generous with Pralse and approval. In kis
article "In Praise of Praise,” Paul B. Diederich
says "The art of teaching--at its best-~is the
reinforcement of good things." On tpis premise

he suggests teachers should find at least cne

thing 2 student has done well in a written
assignment Qnd note this to the student. He

warns against marking every corFection on a

paper and suggests choosing a fow particular

errors which the student may correct. If the
student concentrates on one error rather than
one hundred errors, he 1s more likely to make
progress. Dlederich feels there 18 more value
in a few appreclative comments than 1in any
amount ¢of kidd correction.

Lacking deasirable work and study habits.

Homework should be limiced, but fully wmotivated.

S




Assignmeats should be well within the grasp of - -- -
ever'y atudent. Arrange for the student to have

more supervised, in-class work.




A Review of the Writing Processl

The areas especially fmportant for the reluctant writer are unclerli_.ned."

(I»Teachar; Se=Student)

1. Pre-writing
T: Introduce topic, concept, atmosphere, ideas.

T55: Encourage talking about writing, interact with saterfals,
reseavch avenues of interest, “brainstorm.” develop ideas
verbally.

TsS: Establish audience and vocabulary; firm up purpose for-
writing.

5: Choose form of writing appropriate to audience and purpose.
11. . Composing/Writing '
S: tablish obPening apd sPPropriate chronologiecal order for
presenting thoughes.
| _  __.8:i Select appropfiate language .and wording; discover alternate
word choices.‘
T: Encourage experimentation.
T: EncouraZe elarity of thought, sPelling; rewrite if neaded.
5: Experiment with sentence combining.
T&5: Note Brammar usage.

. I1t.
Y, TES:

V3 TE&S:

O
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Return to stimuli; research if hecessary to revise facts,
concepts, ideas overlooked, new inclusions to be made.

Editing and rewriting

See if writing reflects earlier choices. .
Check for appropriate and definitive language.

Hote _cohetency.

Proofread for spelling, punctuation, grammar, neatness.

Interact with another person on parts of writing that are
unclear or confusing.

Permit time to elapss between composin_é and editing and

between perlods of editing to re-form thoughts, adjust
perspective., Let writing “eool off.”

’ 10




S: Double check facts, opinions, descriptions.
S: Try out on sample of intended audience if possible,

S: Strive for clarity, brevity, accuracy as well as richness
of language and fndividualism.

) T&S: If necessary--start over.
IV. Sharing and feedback

T&S: Make final cobPY Public——as aeat and perfect as possible.

S: Accept audience reactions and responses.
T&S: Note valid criticisms for future improvement.

T&5: Bask in compliments--give yourself two pats om ghe back.

S: Re-read your own work after a perilod Of tiwme and gee if
it was really as good as you thought it was.

a

1 .
Extracted from materials developed by the Crestwood
Elezentary School 4-5 team, Madisun, Wisconsin, and the Guide

to Teaching the Writing Procesa-frop Pre-Wririug to Editing,
Marjorie Smelstor, ed.,("is/cotisin Writing Project, 1978}.
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There are innumerable gccasions when writing is
irescapable: Job applications, Insurance claims, consumer

inquiries, approaches to strangers, letters of condolence,

recommendation, technical advice--and love. Young men and
vomen owe 1c to themselves--to say nothing of their families~~
ts be able to fulfill these Fequirements and obtain these
adjunccs of self-developrent.

Charles Scribmer

i
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Survival Writing

. It includes, we may suppose, the ability to put down '
legibly at leagt the following: one's name, address, sex, hair
and eye color, weight, height, religlous affiliation 1f any. phone
number, Soclal Security number, pames of parents or next of kin, -
bank or other reference, the disit;— in various mm}:inatiéns, the
date, days of the week, the months of the year, and So forth.
Survival writing probabl; iacludes the ability to commit to paper,
with excusable misspellings, a few thousand of the commonest
English words, including a few proper names and geographical nouns,
together with a minimum capacity to manipulate this vocabulaty ip
short, understandable sentences, Survival writers shoul& l;e
able to record telephone wessages, and fill out common forms....
Survival yriters also should be able to write brief Job-application
lett;rts, free of errors....Survival writers also shouyld be able to
mak; legible 1ists of goods they normally consume...[and) write
brief but Fomprehensible lotters required at certain lmportant momente
in life...advising di.s‘_tant relatives of a death...requesting a job

reference, requesting a transcript of sohool grades....

Ciift:on Fadiman and James Howard
Empty Pages, p. 56.
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", ..the teenager ot adult who becowmes litetate
has to leatn the same things in the game basic

ways as the smallest tyke."
James Moffett and
Betty Jane Wagnet

Don't pleture growth aé a ladder or a seties
of stepping stones, because these metaphors.
irply that the learner '1;3\.».33 behind the
learning as he zcquires new, Most learning ig
never shed but, rathet, becomes assimilated
or transformed ipto wore advanced skills and

knowledge.
James Moffett and
Betty Jane Wagnet

f
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- The Reluctant Writer
- Primary Grades (K-3) - .

Reluctant writers have skills that are essential for cowmuni-

cation. They have the power to extrace, that 13, they can make words

function for themselves. They have the power o trangform, that is
they can recognize and comunicate. words from a given perspective.
When someone says, “This is my apple," a listener will be able to
respond with, "I sgree. That 1s your apple.” Reluctent writers
have the power to abstract, tkat 1S, they not only extract words
from everything they hear, but they attach new meanings to the
words. They can stress and ignote in processing language. They
ignore pitch to comprehend words.l Thus these writers de have e
foundation in cosmunication on which we can build. There is
always some place to start, some ability that will allow these
writers to integrate yhat they are being taught with what they
already know. Four to seven year. olds have an extensive oral
vocabulary {thousands of words, 1n fact), an ability to perceive
sounds, uuances and emotions as expressed by the human volce and
an awareness of shape. ’I'h:ls- 1s primarily what children need to
begin writing. .

The teacher should encourage more sophisticated gound

awareness (phonics), help children develop more agccurate shape

Caleb Gattegno. What We Owe Children. HNew York:
Outerbridge and Dlenatfrey, 1970.

11
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awareness (of letters and words), and offéar opportunities to scribble
paint and draw (penmanship). At this 16\?!‘!1 young children begin to
attach words and phrases to acrions and rq“?resentations. This 1s

a cruclal cive for_ lprovidins a myriad of ni_ew and reinforcing flrst-
hatd experiences. 2lways with accoqpanyins vocabularry. Beginning
writers should be éncouraged to verbalize, to become aware of

-

synonyns, opposi_.res, adjectives, nouns, woid families, word roots,
adverbs, verbs--all the asgects of words at:d what can be done with
them. Finally, young children are developf‘.ng perspective about

self and about rhe wor.ld in which rhey live. They are learning to .
communicate opinions, observations, i{deas and conclusions. Nurturing
children’s desire to communicate Is a powerful deterrant against

L

developing teluctarce in writing.

12
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Writing Activities For The Primary Gtades

1. “our'Class On A Big Wa11™!
. Objective:
. To desctibe self in words and plctutes.
Matetials:

:'I:arge.papet roll.  Paper should be at least 5 to 8 feet
long, and as tall as the tallest child in the‘class. You
alsc need & wall in the room ot hall that ;1111 be long
enough to display the mural.

-Magic watkets, craYons', drawing pencils to make ocutlines
and features on them If the children wish.

Procedure:
-After e‘ach child has had his ocutline completed, cut out
=~ and color features or clgthing, wmount the outiines. on a
long strip of paper. Arrange the outlines
so vhen the mural i{s codpleted it lodks 1ike & group
photo, noi.: only are children side by side, but in front
and in back of each other.
~Have children wrice their name on thei,i: outline and then
s add a 1list of descr'ptive yords (adjectives) ahout »thmselves.
~0lder students ®may write cowplete gentences ot even para-
graphs to place on their outlines, ‘
Fucther activities:

Play ganes with the mural. For example: '"Who Am I?" with

1pdapted €rom an idea in The Good Apple Crearive Writing Book
by Gtimm and Mitchell, p, 95, Many creative ldeas are included in

this book. More couplete detalls for the examples listed here are

included.
) . 13
ERIC .. 1y
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only the descriptive words given, Others read ro discover

who 1s being identified.

-




2. "Put Your Name Up In Letters"?
. Objective:

. To describe self through word and picture name collage.

Matexrisls:

-Large construction paper or ocaktag letters for sach

¢hild's name- ’ T

-Magazines or Papers to cut up for pi:ctures or words.

-brawing paper, crayons, magic markers.

Procedure: . ,
~Give each child the lettets for hig name, They must be

arranged In correct :ordet on & large sheet of paper. Pagte

the letters on the large papet.

- - Ll - '
TN

~Children cut out pictures of thinge they lig,é‘:‘;lfﬁbd: -¢lothing,
activities, animals, colors, ete.) to psaté‘,og;:{.he letters

or they may draw apptpprut;-. pictures. ’

~Encourage children to find worde or letters to spell out

words of things they 1ike in addition to pictures. The

' worde nake‘a sore interesting product.
- =Pictures and words gre then pasted cn the letters.
-=Display collages so students can‘look at them and .diecover

+  information about clagsmates.

.

LD

21gea sdapted from The Cood Apple Creativs Hriting Book by
Griom and Mitchell, p.22.

. 15 T -
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3. “Create A Cinquain Abour Yourself.">
Objective: To describe self 'throush poerry.
Marerials:
“Pencil and paper.
=1f necessary, a '"word bank" of sdjecrives and verbs.
‘ Procedure: - .
~Each child dictates a cinquain to rhe teacher and then
coples the cinquain.
~0lder children can write their owm wirh help fro;n the
"word bank." ‘
=The order for the cinquain {s:
Line 1 student’s name
Line 2 2 descriprive adjectives abour rhe srudent
Line 3 3 verbs pertaining ro favorire acrivities
or other typical acrions

Line 4 sintle about self {like a, as a)
Line 5 synonym for first line (can rhyme)}.

Mary Joey
blonde, tall mean, tough
playips, eating, reading working, swimming, esting
- as good as gold like a foorball player

wary. showy .

3Adapted from-idea in The Good Apple Creative Wriring Book by

Grimm gnd Mirchell, p. 25.

17 H
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4. "Expressing Feelings And Ideas"

Objective:
To provide practice iIn \combining words into sentences,

3

- copylng words. i .
Macerials:
—i)rawing or writiong Pap“}r.‘ﬂ,thout lines_.
—c‘myons or pencils or marke;:s.

Procedure: . .

~Each child draws a picture to Illustrate the sentence

"The most brautiful thing in the world to me is....."
or.

"The most awful thing that ever happened to me was...."

-Children are given coples of thelr dictated responses and

write on the paper on"which the plcture was drawn.

-

-Pages of drawings are bound together to make & class

book which Is available in class reading area.

22 '
18
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5., “Take a Plcture Wa1k™? +

Materials:

~Canara -

Procedure:

~Tak: a photograph walk. Have students decide ot which
viess to tlke.. They might even manipulate the camera
after belng shown how to do sO.

-After plctures are developed children look at thes and
title :.hen. Titles are written down by the teacher.
Children copy tham to put with photos on class display.

Déscriptive gsentences are encouraged.

{
"Adapted from a suggested activity in Children Lasrn to
Communicate by Sara Lundsteen, p. 234, .-
. ) - t
&
. 7
[
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— 6. "1t Means About The Sage Thing"

Objective: .
To discover alternative words for cnea commonly used.

Materials: ’
-Large 9 X 18 sheets of construction paper.

" =Magic amrkers.,

Lr.eaem;
Children offer cotmonly used words guch as “large” or
*1irrle” or "good." They are encouraged to discover words
which can be used instead of .the common ones to make
languasge more interesting but still convey a similar
weaning.. This 1s a good activity for parents and families
to help children learn new words.

-AS the alternative words are discovered, they are written
on charts which &re headed with the words -comonly used.

-Post the charts around the room for reference when writing.

2o

LTSRS

O . 20
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7. “Latter Books"
Oblective:
To assist children in bz:iouing more awsre of begloning
consonants. vowels, znd combinations of lettars to make
words.
terials: .

=Books with construction paper covers end lined writing

paper pages cut In the shapes of pnouns used to illustrate

l.etter soands., Examples ere s bsnana shaped book for "5.,"
sn octopus shaped book for "o, a table shaped book for "t."
=Children have their own books and write words containing
examples of the gound belng studied. -
~Children cut out and assexzble books themselves so dolng

the activity re-inforces lesrning.

P

).,,,'J
Q

ERIC S

. e

T




8. "Interesting Objects"

Objective:
To extend skills In observing, comparing, describing.
Materiala: .

-Collection of everyday objects emphasizing ﬁariety in
texture, coler, shape, perhaps smell, weight.

Process:

. ~Children choose 2 or 3 objects snd desctibe them as com-
pletely as possible, using name, use, teiture, color,

smell, welght, etc. .

. ~In conjunction with the children’s descriptions the teacher
' can supply additional words, to extend the children's '
vocabulary by assoclating wyords with the actual ob!ect.
-objectgacould include: cotton: unusual coab, sugar lump,
container of talcum powder;“lemonr, orange, swatch of
fabric, hair clip, clothes pin.‘:;;foilo tlaar Plastic
bottle cap, beer can, paperclip; newspaper> electric cord,
. wild biéd-feed. fancy dishtowel, containef of baking soda,
sosp flakes,, fancy dress sandal, wristwatth.

.

{0
L)

o - a2
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9. "“Mad Sclentsist"

* Objective: - .
- . To extend skills in observing, coaparing, describing.
Materials:
~Variety of contsiners with a different liquid in each.
-Smsll dighes or saucets.
~Paper towels, or otlfe_i:;gbaorbent pape'r_. .
~Eyedroppers, spoons, tongue depressers fo:{‘étirring. . .
=Non-absorbent surfaces such as plastic or s‘lass.

Process:
”

e

=Children cbserve liquids and describe them as to appearance'.

The toachsr can provide gxtra words and synonyms.

~Liquids may be dropped on different surfu:gs and resx%ta

?-J

. \ described. - -

~Liquids can be mixed on gaucers and results Pbeerved and

described. )
—Some ideas for f’iquids +are nilk, water, vinegar, saled oil,
car oil, soft driﬂk fnlit Juice, alcohol,.bleach tea, *

,J/- kS

coffee, noluseo, syrup, corn syTug, I(nolai.d lemon juice.

L)

Note: Thete activities generate primarily or’al respongses to
chsecvetions. Descriptionc could be writteu as wcll. ‘
The activities may be extended by claasifying ijects
in the firet, and liquids in the second, with childreﬁ
providing thelir o!m rule* for clasdify}ng. The

[ -
important part of both are the worda that the teacher

. . . - PP Y

supplies to supple&nt those  already familiar to the’

)

children. -

r

\‘1 . . ~ f . f-'
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10. "Artful Hotl:’ds"

Objecrive: LT
j. To familiacize children wich words through picruce- clues. |

Materials for Accful Words:®
-papet; pencil, crayon ot wmarkers.

~diccionaries ot word liscts.

v -, Procedure:
Q " ~Children choose wotds that can include a pleturizarion

‘of the word meaning In the word ltaelf.

-

ball9%n  ratu
Q,Y‘Tguu Sn‘%w
| wans \ fc;.:?ut-f

: L Uwru gr:t_ Wt

7117 H‘

S

\f

~

5Iclea adapred from Language Arts Activities for the cnuroon,
by Sidney and Iris Tiedr.

v
o
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1y "Write Yout Own Story™
Matetials: -
-pencils and 3" X 5" pleces of papet

~comercially made shott supplemedtary beginning teadets.

(Books similar to those In the set éuget Books by
Joaune Nelson and_ the Phonics Readets, Modern Cutticulum
Ptess ate good.)

Ptocedure: -

~Childten tead the stoties as written.

~-Aftet ;readins, childten use the catds to write theit owm -
gsentences to accompany the plctute On each page of the
book. They wust not copy the séntencg; alteady there, but

can ugse the wotds In their own gentences.

- 12, "It Doesn't Pit" ] :
. ' Objective:

To develop eatly patagtaphing sense and keep mpin .

+ .

idea within a patagtaph. i

Materiala:

Childten listen to the patagtaph tead and 1dentify the

sentence that does not belong.

Note: Fot oldet childten this could be made inte a written

C . activicy.
.DF- - ;- .
. s 21 .
O
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13. "Tell Me About It"
Objective:

To start beginning wiiters composing stories.

Materials:
~Penell.

-

~Picture cards with one object on the card and one, or, a .
few words accompanying the plcture.
!
Procedure:

Students choose carde with plétures on them and write stories

to accompany pletures. Encourage rebus writing if writers

balk at words.

bird The birds —~%




‘The Reluctant Writer
Intermediate Crades (4-6) .

.

Intemd:late grade reluctant uril:ers are generally atudents

»

who spent the!.r primry years in remedial programs and "L
abLlity achievement groups. Their initial enthusiasm for school
experiences has waned greatly with the passing of time, and
. activities and/or class presentetions yhich are I;.ngth} in nature
tend to- pyrn them off completely. Since thelr ability to motivate’
themselves may be very Iow or completely missing at this point, their
relationships with their ‘teachers beccme more important than ever, -
"Studente who are generally bored and/or frustrated with school,
but yho have good personal relationships with their teschers may =
work to achieve far beyond what was thought to be their limited
potential.
Before presenting the stages of writing to be followed with
these types of students, the following recommendations sho;.tld be
L
noted: T N
1. Many reluctant writers are shy and/or reserved. Many
have had prior difficul:ies compunicating with their
peers and teachers. Don’t force communication with
these students, but make sura that the "door™ is S
aluays open. Note boxes or suggestion boards may serve
as a method for communication.
2, Try to minimize activitfes of a.competitiva nature,
Instead, have the student earn points towards a specific

goal, 1.e., choice day In P.E., additional recesa time,
etc. -

ERIC o3
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In other worde, the student ehould compete only uith
- himself. -
3. Give this student the opportunity to work in potentially
- =~ - -successful situatione with younger childfen in other -
classes (first grade reading programsg, or math helpers,
etc.). Activities of this nature can build self-esteem
" and nay serve as pre—wﬁting settings for future short
writing assignments.

. 4. 'reechere should try- to atay informed about current
: # events which have special importance to gtudents (i.e.,
* . s8ports events and personalities, or television programs
. and their stars). Even the most "turned off" student
- will sit up and take notice'when Fonzie'’s name 1g brought,
_ 5 up as part of a class discussion-—even when it's commect-~
. ed with her least favorite subject. It means a great
deal to students when their teachers care enough about
them to relate to them in this way.
5. "Homegrowm" certificates of achievement are prized by
students at thig level. They do not have to be expen-
- - . #ively manufactured by an outside source, and many
students will work that much harder if they know that a
certificate or ribbor lauding their achievement is
, waiting for them at the end. A "point” or contract ,
aystem with certificates or ribbons. at its concluaion can
. _be very valusble to atudents at this age.

6. Lf competition 15 necessary, with ribbons or prizes
avarded, issue "certificates of participation” to all.
1. Involve parents of reluctant writers as much as possible
in the writing program. A short newsletter may be help-
ful to inform parents unable to assist in person. This
may also serve as a method of reaching parents who had
., poor school experiences and are reluctant to become
involved in their children’s education.

§. Devige a 1ist of new adjectivea to uee when evaluating
student’s work. Try to avoid "good,"'very good," and
“axcellent''vhenever possible. Short sentences of a

. positive nature will motivate the student wuch more-
ef fectively. - -

"9, Partner evaluations of short stories may sometimes be
more motivating than teacher criticism.

Q
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- -'W‘r‘iting' Ag;tiviﬁe’s for Gradeé 4-6

The following activiti.es are recon‘lended for working with

the reluctant writer in the iptermediate grades. - P

1. "The Radio Interview?

[

Qbjsctive: . “
To acquaint sl:udents with other class members and 1;rep&re
them for biographical writing. ' '

Materials:
A pencl:.l, paper, and a good imagi.'nation.l

. Progadt:re: i '

Arzange students ih pairs. One student serves ss the “news
fﬂfsbﬂslitr." and interviews his partner, using a list of
recommended questions issued by the teacher or compiled by

the class. When the private interview has been completéd,

the interviewer ali'ld partner will give a short summary of the
information received. Since the interviewer will be doing
wost ‘of the taiking, it makes the procedure more fun {and
more bearable for the shy student) if he can "become” a fa-
mous news personality. ("This is Walter Cronkite of CI;S, .
and I am-iﬁtervieuing . e ™

Additional Sugfestions: ' -

~This is a good first-day activity, especially in a class in-

which there are many new students, or & teacher new to the

K4

- building. It also serves to acquaint stﬁdents who sometimes




')

- efcénfme their friendships to one or two peoplemi‘th others .
they uight not ordinarily have much contact with. . ox .
-A short plragraph describing their experiences and feelings
regarding this activity would be a valuable writing exercise,
~If the 'teache,r 'is new to the building, s/he may be "inter-

viewed" also.




2, "Sl;elling Mountains"

) ' Objective:
) To make students aware of the correct spellings for words or
s to introduce new vocabulary words into a unit.
Materials: ) -
Péncil and paper.
. Procedure: .
Begin with one letter, preferably a vowel.
[
he
hem

them
theme

The srudent should be able to make a new word on each level

-

by adding one letter.

Additional examples:

t i
to it
" tow sit
stow site

Additional Suggestions:

L =This activity m-ay be geared to a particular subject--build-
ing prefixes or suffixes in language arts, or adding to
science or social studi..es vocabulary lists\.

. -The nunmber of ‘letters added per line may vary.
=This is an excellent device for generating new vocabulary -
words., In additlon, students could keep short vocabulé&ry
booklets handy-‘-listing‘ the new words with brief defini-
tions. A point system coul‘dhbe useful to motivate students

.

in this activity.

o
o

O . ) k3 | .
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Source: N

The Good Apple Spelling Book, puBlished by Good Apple )

‘Publishers. “ -
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3, "Tﬂe Sentence Scrabble Game" ) : P
Objective: ‘ ‘

To give students visual practice in recognizing complete

and incomplete’ sentences.
Materials:

Materials necessary will be getailed in the procedure,

since the élass will participate in making theﬁ.
Procedure:

~This game closely resembles Scrabble, but involves the use
of words in each squaTte, rather ‘than single letters.

-The teacher constructs 2 game board, much like a S-crabble'

| board,)ex;;pt that each space has a particular point value.

(1t is fun to u{dely vary the point totals in each square,
so that short sentences may sometimes be just as or more
valuable than.long sentences).

-Compile a set of gégg squares. (300-400 are recommended).
This is a somewhat lengthy process, and may best be accom-
plished over a period of several weeks rather than in one

" class p;riod. .Groups of students could work :'u-'n particular
areas, Ome group could produce only nouns, another verbs,
another adjectives, etc., with all parts of speech in-
cluded in the final éroject. ‘

-Include 2 large supply of the following words: a, the,
and, or, in, out, up, down. (Twenty of each would be
satisfactory.) '

-1f the group of students is too young or unable to deal

with the complexity of this task, perhaps older students

Cad
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¢ould assist them.
- ~The game is played Iike a regular Scrabble game, with members

i . of each team verifying that a sentence is complere béfore
points are awarded. (Twenty squares are given to each player.)

dditional Suggestions:

-Production of the game may seem like 2 long and arduous task,

but its uses are almost Limitless in terms of various subject
material. Over the Yezrs, nev classes could ?ontribute new
word squares to'the existing vord pool.

-It is recommended that the teacher examine the words which
each group is contributing to make sure that they are appro'-

priaté for class use.

ERIC .- - o
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4. "Using the newspaper to tedch order §. sequence"

Chjective:
To give students practice in deciding the order in which
events should take place in a news article.

Materials:
Neusps:pers, envelopes, glue, and blank paper.

Procedure:
Each student receives an envelope containing a newspaper
article which has been zut apart into paragraphs. It is
his/her job to read the paragta.ph.;. caref:ully and paste
then Onto paper-in the best order. .

Additional Suggestions:

-The students could write their own news stories about school
news or class events, cut them_ up, and ex{:.hange then for use
in the same method.
=Younger students could work on sequencing the sentences withe
in a .paragrapf;. It is recommended tha}: these be written out

by the teacher. -




*

5. “Xeeping a daily logv

Cbjective: )
To x;ake each student fully aware of the day's activities and
to show .then all of the ?ossibilities for writing activities
within a'da}"s work.

Materials:
Pencil and Paper (and eight hours of sleep!)

Procedure: '

~The students take turms keeping 2 log of the day’s events.
The foymat and general contents ©f this journal are decided
by the teacher. >
~The logs should include both serious and I;tmb:;ous events
which take place in the ¢lass on a given d‘;y a-nd may be
bound together by weeks.

Additional Suggestions:

-Students derive a great deal of enjoyment at the end of the
school year when they x:eaé through their logs. .
-This record-k2eping system is also useful for organizing
make-up assignments for students who have been absent.

" ~Illustrations may accofpany the day's events if the recovder

is so inclined, or he may ask someone to assist him in this

area.
Ed

()
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The Reluctant Writer "
Middle Grades (6-8) .

Reluctant writers i; the middle school are at a crucial peint ' ‘
in their lives. 1t is during these years that they will selidify
their attitudes towerd writing. will tﬁey see it as a néﬁessary, e

vital form of commnication, or will they view writing as tedious
and dull? The teacher can guide their young, uncertain persons
onto the “write" road by: .
-establishing an accepting, stress free environment in which to
u‘rit"e. g e
~helping students find a purpose for writing.
-giving students frequent, brief and meaningful writing exper-
. iences.
-involving students ia genuine communication through practical.
informational writing.
~helping students feel respected, loved, understood, forgiven, and
" accepted.
-pravidiné students with writing activities that they can do and
that will_giye them a feeling of success.
-helping students develob a sense of ;Ldience.
-sﬁpplying a balance of structured and unstfuctured Hritin; tasks.
-providing_activities based on the major factors which contribute
to effective writing: vocabulary, elaboration, organizatién, and
structure.

L]

~helping_students become. involved in evaluating their-own-writing—
. . i

ERIC S ¥ T

Aruitoxt provided by Eic:

_—————‘L



ACTIVITIES FOR THE RELUCTANT WRITER IN THE MIDDLE SCHOOL
A. SELF ANARENESS

1. "“Personal Coat of Arms" =

Objective: ,-;
To help students discover what they value and who they are,

Materials: .

_Heavy weight constructign pa;er,‘markers, crayons, Or

ZCOibr;d pencils
_P;;cedure:

‘:Duplicaée sheets with the de:ign below and distribute theﬁ'io‘

< students. Ask each to create a personal coat of arms by

making a drawing, design or symbol in the appropriate section.

This drawing should express students' responses to these con-

]

CeLTIS.
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1. what is one t?ing that other peoPle can do to make you

A
I

happy?

2. Draw three things fou are good at.
3. Express in a drawing the most significant eyent in your
life to date.

4, iWhat one thing would you want to accomplish by the time

you are 657

S. Design a symbol that stands for you.
6. Express in a drawing your greatest achievement in the
Past year.

Additional Suggestions:

Emphasize that artworé doesn't count. This is a personal
coat of arms, so drawings need to be meaningful only to the
. individual stu&ent. Concerns can be adapted to suit various '
grade levels and/or student needs, - i
Source:

Adapted from Values Clarification: A Handbook of Practical

o
H

. Strategies for Teachers and Students by Sidney B. Simon,

Leland Mowe and Howard Kirschenbaum. New York: Hart

Publishing, 1972, p. 278.
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2. "The tho Am 17 Game"
Objective: . . B
Se{lf~awareness- -

Materials: .

A friend, a way of timing one minute, writing suppliss.
Procedure: .
-D_ivicle class into pairs and ask each couple to sit facing .
each other somewhere in the room. First, one student must
ask the other, 'Who are you?' over and over until one min-
ute is up. The answer must be .clifferent each time.

-For example: "Who are you?' "A girl."

"Who are you?' "A daughter.”

"Who are you?' "A ‘Pet ovner."

"Who are you?' "A 'Star Trek' watcher.” -
"Who are you?' "A suimeer.”

-Ttds 1s a verbal exchange. When 3 minute 1s up, the student

who has answered the question will list as many of her re-

sponses as she can remember. (Her partner can help.) Next,
students switch roles so that partner$ cin make lists. A
minute may seem like forever to some students. Encourége
them to stay with it and search for different ways to de-
scrite themselves. When lists are completed give students
the opportunity to‘add other things they think belong on the
Jist., Then give them these directions:
1. Sort the 1i5t._ Put an A next to those things that de-
scribe you in relation to other people (sister, friend).

" Put & B next to those things that describe what you do

" U

44
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(roller skater, beer can collector). Put a C next to the )

‘ _ things that descri‘be your qualities (funny person, saart-
kid). Which group is the biggest? Why? Can you sdd new
qua1:it'ies to your shortest list? "What does this list

_ tell you about yourself?

2. Design a "me collage" using the words from your list.

Put your name in the center of a piece of construction

paper and arrange your list ‘of words around it in a de-

f

sign. This will be an "all-that-you-gre-poster.”

Additional Suggestions:

This libr can be used in a variety of ways. Try vsing it as
part of an autobiographical prewriti.ng experience. - Incorpo~
rate it into a student designed'groeting card. Use it as a
beginning oflthe year ice breaker. :

\) Source:
Burns, Marilyn. 1 Am Nor a3 Short Adulr! Getting Good at

Being a _Kid, Boston: Little, Brown and Company: 1877,
p.13.




" 3.0 "Name Tagging"

Objective:
i Self-awareness. . v
Mster;als:
‘Naue tag (see next page), straight pins, pencil,
Procedure: ‘

Duplicate a facsimile of the card below or have students

divide large ‘;pdex cards '}(nj:o appropriate scéii‘Ons. Stu-
dents must write their. first name in large letters in the <Y °
middle of the card and then £ill in the surrounding boxes
with selfedescribing words and phrases. Each box calls for
- g specific response:
;-List three words ending in "able" which describe );ou
(sociable, reliable, etc.),
~Name oae thing you're proud of.
~List one aspect of yourself that you'd like to change.
=Kame the thing you treasure most . ‘
~Tell one thing that makes you happy; one thing that makes
you sad ., ‘
-Name one activity you like to do along; one thing you like
to do with a group.
After filling out cards, students pin them .to their clothes.
They may then'circulate t_hrllaushqut the room sharing their
cards with others. f -

Additional Suggestions:

Here is an option for students who are reluctant to share

these personal facts with others. On the reverse side of the

- e e
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card the srudenr may wrire his name and surround it with

~ six specific facrs sbour himself: address, heighé. weight,
phone nu;bar. kinds of pers> names and ages of fanilyvmalbe:s,
‘etc. He may then choose the side of the card he wishes the

group o see and pin it to his clothes.

"ABLES* - 3 PROUD ABOUT ~ 1 | SKLF CBANGE - -1
N
A
¥
B
MOST THEAS WEAT MAKES YOU | WBAT DO. YOU LIKH|
THING . = BAPPY - 70 DO ALONE -
SAD - IN A GROUP ~
SOQrceiv

Adapted from valyes Clarification: A Handbook of Practrical

Strategies for Teachers and Studenrs by Sidney B. Simon,

Leland Howe and Howard Kirschenbaum. New York:_ Hart

Publishing, 1972.




B. .NORD DISCOVERY
1, -“8rown Bag 1" )

Objec;:ive: _ ) i v
To pffgide practice in identifying word classes and sentence
building. - _

Haterisl;: ) . r.} .

Four lﬁrge brown paper bags, paper cut into 5'x18" _;g;ares,
pencils, . ‘. L )

Procedure:

Prepare four large brown paper bags with the following labels:
ADJECTIVES, NOUN?, VERBS, ADVERBS. Give four pieces of white
pa.per (approximately 5'x18") to each student, asking the
class members to contribute at least one of each kind of
word to its proper bag. Encou;aée the use of a variety of
unusual and interesting nouns, verbs, adverbs and adjecti.ves.
Khen the bags are filled, allow fm;r students at a time to
form a sentence by choosing one word from each bag. The

team reads the sentence (adding any .necessary stn‘:cmre
words) and may rearrange the words if they can show the class
another sentence, Continue, calling on four more studfents in
.the satte manner.  More complex sentences can be made by in- .
Qorporatihg more than one adjective or adverb, with compound

verbs, etc.

Additional Suggestions:

It's a good idea to check students' papers before they are
deposited in the bags. Incorrect or vonfusing words can be

. ) .changed so that the game will run smoothly. Timing teams

A8
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1 i
to see how fast they can build accurate sentences adds an
exciting dimension to this acrivity.

Seurce:

Forte, Imogene, Marjorie Frank, and Joy MacKenzie, Kids'

Stuff, Na;h\rill‘é, Tennessee: Inceéntive Publications, 1973.

p.226. .




2. "“Magic Telegrams"
i ] ' Objective: - * .
To reinforce skills in spelling, punctuation, and sentence‘-
structure. « -
Materials:
"~ Clock or timer, writing supplies.
Procedure:
Instruct class to form a circle and take out pencils and

paper. The teacher will read ten letters of the alphabet,

one by one, and rhe students will write them down, leaving a
space after each. For example, 1f the teacher calls the
. " letters N,0,C,T,L,F,S,A,P, and J, the students' papers will

look like this: .

N D g - T
L F S A
P J T

Any ten letters may be chosen, but steer away from X,2, or

too many vowels. The object of the game is to fill in a
word after each letter to compose a message for a “magic

telegram."

After eight or ten minutes, each player is asked
to read her magic telegram. Many will be funny and nonsen-
sical, - .

. Additional Suggestions:

"Students may take more interest in this activity when a

£

particular subject is assigned or agreed upon, or if the

telegram is being “sent" to a particular person.

o

oM,
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Scurce:

Hurwirz, Abraham B., and Arrhur Godgard. Games ro Improve

Your Child’s ggglis » Hew York: Simon and Schusrer, 1969.

P. 199.




C. SENTENCE STRUCTURE
1. "“Completing Unfinished Sentences"
Objective:
To provide pr;ctice‘for students who have trouble writing
sentences.
Materjals:
Worksheet based on sample below, writing supplies.

Procedure:

Ask students to complete the following sentences with groups
of words that are imaginative, fun, apd original:
1. Just ahead of me, reared a huge ugly

2. The grizzly charged, I pulled the trigger, and

3. Todaff,’ the cat .

4, - after the storm ended.

5. into the center of

6. That is a very .
"7. I haven’t seen Bob since .

8. I feel uneasy when .

9. Never again would I . -
10. . a parrow trail.

Additional Suggestions:

Students could use a completed sontence as ap idea or starter
to a story.
Source:

Gerbrandt, Gary L. An Idea Book for Acting Out and Writing

Language, Urbana, I1linois: National Council of Teachers of

-

English, 1974. p.43. -




2. "Scrambled Sentences"

Objective:

To increase the student's sense of sentence structure,
Materials:

Worksheet based on sample below, writing supplies.
Procedure:

Ask each student to write &s many sentences as possible for

each scrambled sentence without adding anything to a word,

subtracting anything from 2 word, adding new words, or
taking out words. Ending and internal punctuation should
b be added.
1. home Lake on our summer is Michigan <
2. is subject math her favorite
?;. shorter two Sarah girls the is of the
4. garage shall T lock door the
5. we after game the the bus boarded
6. go Heidi to game the did you
7. home city our in oldest that is the
8. good on a evening reading winter I novel enjoy a
9. driver policeman questioned the the
10. at are mints coins country’s the made
Additional Suggestions:
P'lace kids in small groups and ask ¢ach group to make as many
correct sentences for eath scrambled sentence as possible.

Source:
a1k

Gary Gerbrandt, p.54.




3. "Fortunately, Unfortunately"

Ohiective:
To provide a model for writing complete sentences.

Materisls:
Nriting supplies-

Proczdute:
lead 2 few "fortunately-unfortunately" sentences to the class
20 inspire students to come up with their own. Students can
share ideas orally before writing their favorites on paper.
FORTINATELY, I GOT OUT OF SCHOOL EanLy.
UNFORTUNATELY, I HAD A DENTAL APPOTINTMENT.
FORTUNATELY, WE WENT TO A BREWER'S GAME.
UNFORTUNATELY, 1T RAINED,

Additional Suggestionfz

Compile sentences in a book form with 1llustrations.

(P |
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. 4. "Yord-by-Word Stories"

. ~ -Objective:
’ . To reinforce students' ability ro £it~words togethet: to éom
. se:'l.tew:es and paragraphs .
T ) Materjals: ]

Newspapers, writing supplies . .
. Procedure: . ' _ t
Divide the class inro groups of two or three and give each
. -gr‘pup a sheet of newspaper. Each group will make up a story
using only words found in the newspaper. First one student
A will choose a word, them another, group member wiill ‘choose a
word and so on, szlcernating word;, making senrences o tell
; story. OGive groups sufficient time to build a strong story
begianing. GroUp members should copy down the sentences as
they are formed. Instruct students to take the Story begin-
ning and £inish it on their own. Finished stories can then
be shared and cémpared with group members on the following
day.
Additional Suggestions:

- f

Vocabulary or spelling words can take the place of a news- .

.
paper.
Source:
° Adapred from a Good Apple workshop hand-out,
. : o Ty '
o ) 51 . )
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5. "YRoard Talk"
Objective: ' -

To provide "pait practice” in building sentences .
" Materials: : .
Chalkboard, chalk, writing supplies .

I
Procedure: ¢

(%]

Ask two volunteers to come to the board. The pair wiil

create a sentence on the blackboard by alternating words,

- -

First one student will write a word, then the other Stl;dent._ '
will add a word. Continue this procedure until a sentence
is completed. Invite at least four more pairs of students .
A~ to create board sentences. Class members can choose onre of
. the sentences to use as a@ starter; to incorporate some
or all of the sentences into a marratiVe; or to write a word-
By-wor‘d story with a partner. ‘v/
I
. Suggestions:
Students should correct spelling and punctuatifn in each
sentence. Thev could improve sentences by adding different
' modifiers, adverbial phrases an.d‘sc; on.
N

—/"“Source '

-
- Adapted from Joe Wayman's Good Apple workshop hand out .

. : \ | o
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6. "Sentence Combining" -

-

Objective: -

To give students practice in producing more compiex sentences.

Materials:
Teacher samples, writing supplies .

. Procedure:
Write a series of short, choppy sentences on the blackbodrd
"+ or overhead. Demonstrate to students how words can be pruned
and combined to form more flowing, informative sentences. En-
‘courage studerts to share their own combinations with the
class. Examptle:‘
-‘l'he boy ate a popsicle.
_The boy was hungry. -
The boy was smiling.
The pepsicle was orange.
The popsicle was cold.
Possible result: The hungry smiling boy ate a cold orange
popsicle. . )
Suggestions:
Sentence combining is a complex and successful approach to

. teaching sentence Structure. See Marv Klein's Teaching

Septence Structure and Septence Combining in the Middle

Grades for excellent, detailed directions for teaching

- sentence combining.

s |
~I

O
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D. PARAGRAPHING/SEQUENCING

1. MPull-Tr-Together Acrivities"

Objective:

To provide practice in strucruring thoughts and sequencing

ideas.

Materials:

Photographs or pictures that can be used to tell §tories,
adding machiné tape or long strips of Paper, cray;ns, markers. .
or colored pencils, wriring supplies,

Procedure:

-The reacher begins a story orally: 'Once there was an old
woman who could see into the furure. . ." One by one
students add 2 sentence of their own, buildins the sentences -
into an oral story. Going around the room gives every student
& chance to contribute and the last student can add a
concluding sentence. )

. -The teaéher provides a series of pictures. Students may put
them in order and tell a srvory aboutr them orally. A Sen-
tence can be writtepn about each picture and pulled together
into a paragraph.

-The teacher displays a picture and ten sentences, three of
which do not pertain to the Picture. Students pick the
accurate sentences and arrange them in sequential order.

~The teacher provides one story picture with six to eighr

- serambled Sentences thar tell about the picture. Students

sort and write the sentences in sequential order, incor-

porating them into paragraphs.

=iy
)
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-The students choos® a favorite book and write down the major
events of the plot in sequential order. Divide paper into
boxes; using one box £or each written event accompanied by

an illustrarion. The Tejult will be a “comic strip" type -

sequential re-telling of.a favorite book or story.

~The tea?her reads an ogen-ended story and asks group to
brainstorm possible endings. Individual students can develop
and write endings. )

' *

Additional Suggestions:

These activities leave voom for fiexibility. Each can be
] ad-gpted :3 fit the needs of a particular studert.
Source: v

Based on a Wisconsin Writing Project hand-out on paragraph

developmenﬁix,‘ ' .

<
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PARAGRAPH CWBINING}HRI“EN WORK
“Cultural Journalisa"
Objective: ,

To help students learn a variety of iaasic skills thar have .

significance outside the school serring.

a. A "roors" exercise. :
ﬁaierials: .

Receptive families, tspe'reco:"de;* {optional), writing
. supplies. - * .
l:}'ocedtlre: ) .
Encourage students to ralk with family members to collect
family memories and traditions char go back as many years as
_possible. This marerial may evolve into stories about. the
family and where it came from, family trees, scrapbooks and
personal anecdotes. Using rape recorders may help srudents
organize their wriring and cépture the txue flaver of their
own family. - \

b.. A cookbook of family favorites.
Materials: ~

Helpful community, wriring supplies.
Procedure: ,
Instruct Students to collect Tecipes. from their family,
neighbors .and friends. ‘l“hese recipes shouId be the "all~
rime favorires'" and could be accompani.ed by the name of the
cook and any family or cultural traa_itx.tims. In comp:hqg

the book and sharing some of the foods, students will be

able to explove family hisrory and the ethnic variarion in




thar history.
¢. A preject on "other childhoods.®
Marerials:

+ Willing adult friemds or family, .tape recorder, pencil,

paper.

Procedure:

Encourage students rfo tape record interviews with adult
friends or family about rheir childhoods. Intexviews should
inciuvde such questions as:. “"Whar kinds of games did you
play when you were young?" "What was your school like?"
"What kind of clothing did you wear?' The inter\rie_us can
tﬁe_n be wricttent up and compiled inro book form or used as

a basis for stories abour orher rimes.

Addirional Suggestions:

* Ha::y "Foxfire" acrivities can be adapred to fir p.articular
grade levels. These activiries can make students fee_l that
whar they do is for real rarher rhan just for drill.

Sitton, Thad, "The Fire That Lit up l.ea:"ning,;' Teacher,

March, 1979. p.65.




F. PARAGRAPH COMBINING/WRITTEN WORK
1, "Letter Writing:

T Objective:

To reinforce the use of correct letter writing skills. .

Materials: .
WI-'iting supplies, stationery (optional), envelopes,
stamps.

‘ Procedure:
Ro;view the format and function of a friendly letter. En-
courage students to talk about their favorite “superstar''--
a TV personality, baseball hero, rock éroup ido.l. Supply
address sheet (see below) so that students DAy send 2
friendly lettes to their favorite person. Remind students
that since stars receive hundreds of letters, a carele_ss,
s1oPPy letter might not be read. The envelope must be -
neatly and accurately addressed (with a legible return
address) to ensure a response. lMany addresses can be
obtained in movie magazines. TV and movie personalities can
usually be reached in care of their motion picture or tele-
vision studio.
ABC-TV
1330 Avenye of the Americas
New York City, New York 10019

. CBS-TV

51 West 52nd St.
New York City, New York 10019

* NBC-TV
30 Rockefeller Plaza
i New York City, New York 10019 .
* Fl N . »
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RCA Records
6363 Sunset Blvd.
Hollywood, California 90028

ICM (International Creative Management)
8899 Beverly Blvd.
Los Angeles, California 90048

Universal Studios
100 Universal City Plaza
Universzl City, California 91608

Amateur AthIetic Union of the U.S.

3400 W. 86th Sr.,
lndianapolis, Indiana 46268

‘Additional Suggestions:
Remind students that it is inpossible for a celebrity to
write’a personal answer to everyone. Most will receive

some kind of a response. It nay be a long time coming;

however, it's worth the wait!
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"Let yolr phone book 40 the teaching®
Objective: )

To help students become more familiar with the telephone
. directory and its many uses.

Materials:

Phone books (try to scrounge up as many current directories
as possible but oldies will work, too), writing supplies,

drawing materials.

* Procedure:

~Have students list what they think are-the five most impor-
tant numbers in the telephone book. After discussing the
possibilities; have the class come to a consensus oa the
five most important numbers. Discuss why these particular

minbers were chosen. Have students design a telephone

- “bookmark" or insert using the five most important numbers.

-Several of the inserts could be duplicatad and s;nt_home‘for
parent; to use,as a supplement to home phone books.

~-Instruct students to design a yel}ow'pagés aﬁvertisemeﬂt for
one of the following: restaurant, pet store, barber.shop,
funeral home.

-Ask students to make lists.of all the information khey can
find in a telephoﬂe directory. There'll be phone nuﬁbers,
naturally, but what else? These lists c;n be used as modeI;
for crdating a class directory. This could include the
standard information, a yellow page section, city map, ete..

Additional Suggestions:

How about reviewing good old proper telephone manners?

L 3
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Source:

Based on ideas by Sharon Carter in Good Apple vorkshop hand-
. out, ]
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3.

. L

"Real Life Activities for the Reluctant Writer"
Objective:
To provide the reluctant writer with additional writing
experiences that are practical and relate to life
experiences ,
Procedure:
Assign any or all of the following activities to students
in hopes of inspiring positive writing attitudes:
-Make a time line showing the major events in your‘life.
~Consider yourself your own ¥1 best resource. Make a list
of z11 the skills, interests, and abilities you have.
-Imagine and write horoscopes for each of the astrological
signs for this month. .
=ttoxk with other students to create a guide for new middle
schoolers. Include a typieal day in thF life of a middle
school student, z scﬂLol lay-out, your suggestions and
advice on dealing with life as a middle schooler.
-Design your own personalized license plate.

-Keep a joutnal of a yacation trip. )
-Write a TV guide to a ;ypical day in your life.

-Write a letter to the President stating your feelings about
the job he's doing.

~Create a picture hook for a favorite little friend.

~Stop buying greeting cards! Make your own. They will be
one-of-a-kind,

-krite directions on how to get from your house to your
favorite restaurant.

£6
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-Write a script for a"KIDS ONLY"radic program.

~-Create a3 list of ways that kids can oake mopey during- the

- Summer.

-Make up an original recipe using only foods grown or produced
in your state.

;teep,a Tecord or a time chart for one day in your life.
-Discover-where your time Teally goes. *
-W}i;e,a review of your favorite movie or televisiom program.
-Interview someone in your town who has a job that you think
is interesting. .

-Visit a factory or business and w{ite 8 report on one aspect
-of its‘day to day operation.

‘:g?fl your friends to find out their opinions on a cﬁrrunt
event. WNrite up the results and submit to your school news-

paper.




4. 'Dictation"

=Dictation i{ @ practice that will work with some students at
the middle school level. There are some students who simply
can't get into the act of actually writing down their own
thoughts. Por these students and even for some students who

do write, teachers can get as scribes, Teachers shogld tTy

to take down the words ysed by the student as accurately as

. possible. But in the process, the teacher can probe and renicd

students 0f jdeas already expressed, Suggest alternatives

(but always within the students' frame of reference), and help
the students organize their thoughts. The activity may be _
used uitﬂ individual or even with whole groups of students
when a theme éf general interest is being discussea:
-Frequently this activity wilf enable students to see that

they do have ideas, will inspire them to eitend the writing

\ started by the teacher, and may even lead to individual
writing.
e
ot
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The Reluctant Writer at the *
- High School Level

- -

Teschers of reluctant wrirers at rhe high school level work
with srudents who have lirrle iInterest in wriring. These students
gee 1o pnrtiéular purpose in wriring and are frequently more
concerned with gt?duation than with composition. They feel they
will no longer nee& wriring skills when they leave school. For
thes, ﬁritins deals with topica and 1deas they feel ale Arrelevant.
Other reluctant wrirers become frustrated by the writing process.
They are overwhelmed with organizing their thoughts into wrirren
form, feel uncertain of thelt wriring, or lack mechanical skillsa. '

Assignments In this section deal wirh these problems. Some
asgignments encourage students to view wriﬁiné 86 8 means of
self-discovery, problem solving, or perscaalicy developme;t.
Others deal with life ekills, rthe kinds of writing students will

encounter afrer fraduation. All assignments begin with a preyfiting

activity to aid students in organizing ideas for a final product.

é5
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A. Seif-Awareness

ol "Weekly Reaction sheet"‘ oL . :
Objectives:
+ =~To encourage self analysie. - Lt
- ~To provils an ongolng _writing ae’sigmnent. ' .
Ha.teriale: :
Hsndout (se sanple below). - R
; ~

Procedure: "
— .

%

Te}l them to respond to each questi?n as compietely as
« Possible’ The gheets iwould be collected .and saved for
each student for future writing activities.. .‘
Samples ' . .l
. Week qf )

1. —List five things you did this past week that you Eeel

i N ae

- good about.

a. .
b. .

.. -
d. = Y
e.
Identify a situation or person who angered you this
past week. How did you handle your anger? (What
wag your reaction?)
Person/Situation:

’ 2.

\eaction: '
ldentify two cholces you made lagt week.
a.
b.
What did you procrastinate about this past week?
Name two people who did things to make you feel good.,
Tell what each person did.
Person:
. Action:

. a

Person:
Actlon:

-7

Ll
-
<
+

At the end of each week, give each student a reactign sheet.’

-




b .
6. What plans did you make this u_eek‘n‘
7. What was the high point of your week?
Additional SukBestions: ‘ -
 Every four weeks, you may wiah to have studellts write
up a mouthly reaction repott, a “state of uy‘s;lf"
review, as they analyze their past yecks’ activitias.
Do they see & pattern? Ate they on a high or low?
Have they had ptedominently pleasant ot unple.ssant )
" experiences? -
. Source: Robert Hawley, Sidney Simon, and D. D. Britton.
Composition For Personal Growth, p. 160-62.
2  "Petsonal Inventory"
Objectives: ) )
v -To encourage self-amlysis:
*~To motivate students to write ftom petsonal
eperlences.
Materizls: e
Questionnaite.
Ptocedure:
Pass out the questionnaite and read throuvgh it with the
students. Have them circle the resPonse that best fira
thea.
Sample:
- 1. How do you react yvhen you're asked a queation in clasa
and you don't know the answer?
A. I wake up an snswer
B. I tell the teacher I don't know.
C. 1 get embarrassed and don’t say snything.
D. I‘ make a joke about Lt—-laugh it off.
’
o o 1 .
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5.

9.

10.

How-do you feel when someope 18 unjustly
punished?

A. 1 get angry, but I don’t may anything.
B. I don't pay auy attention to it.

C. 1 feel confused by the situation.

D. 1 try to help the person put.

How do you fael about being corrected by a
teacher?

A, 1 get mad.

B, I like to be helped. -

c. 1 thiok the teacher 18 making fun of me, °*

How do-you feel about being corrected by your
friends?

A, 1 feel stupld.

B, I thiak they don't like me.

C. I like their help.

D. 1 feel hurt.

How do you feel toward a teacher's pet?

A. I feel jealous of that person.

B. I admire that person.

C. 1 don't have any feellngs for that person.
D. 1 try to antagonize thac person.

How does a permissive teacher make you feel?

A. I love it!

B. I'm never sure what the teacher wants.

C. I feel the teacher 18 cheating me.

D. 1 never know how I stand with that teacher.

ar
What is your actitude toward a friend who has
wronged you?
A. I want to get back at him.
B, I feel sorry for that person.
C. I let it go by without incident.
D. I get angry with thac person.

How do you feel about dolng chores at home?

A. I enjoy helping out.

B. I feel 1'm being used.

C. I don't have any cholece; 1 have to do chores.
D. I shouldn't be made to d» chores.

What is your artitude toward striet parental
control?

A. l1'm always fighting it.

B. I have to give In te it.

C. I feel I can't do anything on my own.

D. 1 feel secure.

What ia your attitude toward death?

. 70
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A. YI'm afraid of {ic.

B, 1'm not surs how I feel.

€, I don't reéally care one way or the other.
D, I'm looking forward to it.

11. How do you feel yhen you're with people your age
vhom you don't know? )
A. 1 try to be carefree,
B, I feel left out., e
' B €. I try to butt in on the comversation.
D. I don't say anything to anyone.

1
12, How do you respond to being kidded by peers?
A, I kid them back. .
B. I make fun of them for doing it.
€, 1 act hurt.
b. I igoore it.

»

Additional Suggestions:

Ask the students what they learned about themselves from
this questionnaire and to write their reaponses in a "1
learned that I..." format. Discuss which questions were
easlaat to answer and which were more difficult.

Source: Robert Hawley, Sidney Simoen, B, D. Britten. .
Composition Thtourh Persopal Growth, p. 124-28.

3. "An Hour-By-Hour Account Of My Day"
Objective:

To allow students t0 see exactly how thuoy spend their -
time and to assess the importance of each hour they spend.

Materials:

Pen and paper.
Pr:;cedure:
-Instm‘ct students to choose a day to keep track of their
. activities on an hourly basi.s. * For exapple, the first
hour they ;uske, they might include gome of the following
ideas; took a shower, ate b.?pn and eggs for breakfast, -‘

waited 13 ainutes £or the bus, zav Herb before first hour,

etc.
O 69 ?3
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A teacher “éxmdflé would be Wotivaring,

I T e pep—

. ‘=Another goyrce for an exasmple of this technigue ig the ’

books A Da¥ In the Life of President ‘K'cnuedz, by

Jim Bishop.

ddditional Suggestiona:
Have the gtudents ask themselves these questions:

=What part of your day.do you enjoy the most?

- -When are you thé most active? R
=What hour is your least favorite and what are you doing
- at that timel
=Ie there a theme to your day? ¢

=Overall, do you 1ike the way you spend your day?

Joan D. Berbich.

Source: Writing Lofically, p. 1.

4, "Life Line"

Obtectives:

**  «~To provide the student with a gulde for writing auto-

blograpnical ideas.
=To give students an opportunity to expand upon a facet
of thelr life.

* Makeriafs:

-
-

Large sized newsprint paper:
Procedures:
~After each student has recelved a sheet of newsprint,
tell the class to put their birth date in the Iower
Ieft=hand corner and current date in the upper right~
hand corner. Between these two dates they are to map

out thelr Iife. It may be a gtraight Iine from one

.

date to the next, or it may go through many changes--

turns, curVes, "detours,” snd %0 on.

ERIC . 0 7
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—Have them label important dates and/or evenrs along the .

——— - it gk T
B

road.
~5ome may wish to {1lysrrare their maps.
—Have students anonymously cxcluug-e BaAPS 50 ZOmEON#
. else can analyze the uwap and H"I.'it& up & description of
) that person.
Additional Suffestions:

Have the students choose a particular event which

cleafly grands out in their memory and write it ag though
it were happening to them at the present time. Ouf Town

by Wilder has some examples of this type of writing.

-

Source: Carl Koch, Jaues M. Brazil. Strategles for Telchi_gg
the Compositich Process, p. 38, :

_ . - e
Q
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B. Word Discovetx

1. "word Meanings" e e e et e

Objectives:

=To show students the meaning of words through context.

Maretials:
Coples of Jabberwocky, papet, pen.
2!005@“!’&:

_~Pass out coples of the poem and have students fry teadl-g .

.~
L}

it zloud.
=blscuss the mesning of rhe nonsense words. Can L:hey derer~
“ oine which words show action (vetbs), which describe
(adjecrives), and so on?
=4Ask the students to desctibe the words on the basis of their -
sounds--For exs®Ple, slithy sounds like alimy.
~Have the students tewrite the poem and gubsrirure familiar
words for the nonsense ones. (You ma¥ want to have them
undetline the wotds which should be repleace.)
~Read the rewrirren poems and discuss the various word
cholces. Does rhe poem sriil have the same meaning?
JABBERWOCKY
“twas brilligs and the slithy toves
bid gyre and gimble in the wabe;
All wimsy were the borogoves,
And the mome raths outgabe.
'Beware the Jabberwock, my sonml
The jaws that bire, rhe claws that catch!
Beware the Jubjub bitd, and shun
The frumlous Bandersnatchi'
He took his votpal sword in hand: .
Long time* the manxome foe he sousht~-

S0 rested he by the Tumtum tree,
And stood awhile in thoughr.

’7,'\ ¢-
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And as In uffish thought he stood .

~ The Jabberwock, with eyes of flame, '

Came whiffling thtough the tulgery wood,

it et e e <o emm A DULbled- an—tt camet— —— - v o omooo TSRS o e

One, two! One, two! And thiough and thtough ’
The votpal blade went snicket-snack! '

He lift it dead, and with its head )
Be went galumping back. .

“*And hast thou slain the Jabberwock?
Come tO my arms, my beamish boy! ’
° O frabjoua day! Calloohl ¢allaht )
- Be chottled in his joy. )

) 'Tvas btillig, and the slithy toves i
. bid gyte and gimble in the wabe;
- All mimsy wete the botogoves,

And the mome taths outgabe.

. Lewls Cartoll
] : T
) Fa
. oy '
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2. "iord Cholces" : .

Objective:

e ST L m m e i ey sk frr e T TR ETEA— s h R mmmE s - G e - MR E———— T e ]

~To encourage students'experizentation with word

. : variations that create tone.

Materials:

Sentences with words underlineh. 2

Prgcédure:

-Pass out the seuntences.

-Have students reconstruct the sentances‘by substituting

synonyns for the underlined yords in the sentences. Each

sentence Should be rewritten three-five times.

-Encourage the use of a dietionary and/or thesaurus.

Sample: . - ’
The shabby house was & dlsgrace.
a. The dilapldated bullding was an eyesore.
b. The run down place was an embarrassment.
- c. The decaylng structure was an annoyance.
- d. Th2 weathered shack was horremrdous.
e. The rotting residence was a health hazard.
Add{tional Susgestions:
-Discuss '.l:he connotation of the newly constructed
sentences. How Is the original meaning the same and

yet different. Are some words stronger than others?

This procedure may be aprlied to clauses as well.

~F
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~Students rewrite gubordinace clauses to show che changes ' .

’ in cénpotation t\nd =eaning, .

Exaagle: e o e e A e e e e an s e ]
When Sam was sick, we had a parey.

Because Sam vag sick, we had'a Earty.

After Sam wag slck, we had a party,

Although Sam was sick, wa had a party.

"y . N

" 7s

ERIC

PAruntext provided by eric




c.

"ERIC

Aruitoxt provided by Eic:

e ey e = -+ - ObleCEivess .

Lo

L

Sentence Structure

1. "Kernel Sentences”

~To teach students ro add more derail to their sentences.
~To allow srudents to experiment with different sentence parts.

Materfals:
51ips of paper with "kernel” sentences on them.{A kernel
sentence is simply 2 subject and verb.) “

Procedure:

.

-fold the slips and pass them our randonly.

~Ask students to jor down their sentence on another sheet
of paper. Have them add more detail ro rheir sentence
by asking quesrions about the sentence. An example follows:
Kernel sentence: The pinball machine tiltad.

subject}? . (action)
H

1. What the 's size and shape?
{subject)
The huge, rectanfular pinbzll machine tilred.
2. Where 18 the ?
(subject)

The huge, rectangular pinball mgchine ar Uncle Stanley’s
Sandwich Shop rilred.

3. Whar caused the action?

The huge, rectangular pinball machine at Uncle Stanley’s
Sandwich Shop rilred becauss my friend Zorba lesned
inte {t.

4+ What other action was going on at the same time?

¥While I went to ger mope change, the huge, recrtangular
pinball machine atr Uncle Stanley's Sandwich Shop tilred,
becausc oy friend Zorba leaned into Irt.

8
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Additional SulRestions:
You may wish to incorporatc parcs of speech with this

o lesson. Instead of asking leading questions, have students

add p?Zéésikibﬁﬁl phrases, subordinate clauses, etc.
2. "“Sentence Reduction"
Objectives:
. ~To show students that length of sentencas does not always
lead to strength in sentences.

~To have students analyce sentences for thelr content.

Materials:

Coples of long or wordy sentences.

Procedure:
-Use long, wordy sentences to split into shorter sentences
: = which mzintain the same weaning.
Exanple:
Though 1t seems unnecessary most of the time and X often
make ment3l notes to avold doing sb, realizing it has
" become another bad habit I could. easily do without, I
alwayss no matter where I am,” check twice to make sure
I have locked my blke whenever I leave it even for a
short time and even 1f 1t means walking back a block td
wake sure.
Rewrltten: )
I habitually check twice to pmake Sure I have- locked
ny bike.
Addicional SuSRestioms:

- -Once the sentences have been rewritten, ask the students




b = - - - APPSR

to compare both versions. Does each sentincs say the

“ same thing? What kind of effect does the longer version

__have on g‘reader? Should it be condansed into smaller
units? Have the students discuss the usefulness of
expanding and contracting sentences. Help them discover
that sentence variety is the k-y to successful wriring.

- —Sentence combining activities may alsc prove to be &

helpful tool. )

Source; Carl Koch and James Brazil, .trategies for Teaching

the Compositicn Process, p. 69.

O
B ‘ 78




L3

D. Paragraphing and Sequencing

t

1. "Proofreading/Evaluation®

Objective:

- To show students they have the lnnate ability to
recoghize good writiﬁg technigues,

Materials:

Several samples of good, average, and poor student

writing.

tocedure:

~Break the atudents into groups of three or four.

-Give each group the same set of writing samples (omit
namss) and lnstruct each group to read through the samples
and individually rate them 1-8 (1 being low, 8 high).
This rating should be done on a separate sheet of parer.
After every member of the group has rated each writing
sample, compare ratings within the group. They should
discover that thelr ratings are close. Discuss the
reasonlngs behind thelr ratings. After dlscussing i¢ in
groups, gather the class together and compare ratings.
Ask the students to list the c¢riterla they used for
thelr ratings. This list can be used as the basis for
future evaluation in the class.

2., "“A Guide to Our Community"
Objective:
-To have the students wrilte shott, informative para-

graphs about particular areas/businesses within their

community.

ERIC ® 83
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Materials: . s 1

A map of the local area, brochures of the area.
r "

Procedure: .
-Ask the students te pretend they have just moved to the
area. 'That things would they want to know about the arsa?

-
What would older persons whe were néw want t0 krow? °

~Show them™soms literaturg;about the ares from Ehe Relcome
- Wagon or Chamber oé Commerce. poes 1t contain ihé informa-
tion they need? Would they omit or include other informatien
~Ask them to rewrite the brothures Eo; persons their age '
entering the community. Each studen; shoul& cover one area
or aspect of the community.
-Have them conslder what details they.should include in .
thelr descriptions.
~Have thelr descriptions printed as 2 ,gulde and glye each
student a copy. You may Wish to ghare the éuide with
~ the local Welcome Wagon, gui“ence office, or publie library.
ddditional SugBestions:
frudents @ay wish to.include & map of the area and highlight
polnts of interest.
3. "Awkward Situatiecns”
- Objectives. :
-Tn encourage students to explore their reactlions in
difflcult situations.
=To help students order thelr ideas into paragfaphsn
Materials:

5lips of paper contalning awkward situations {optional).

Paper and pencil. .

84
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Procedurce:
~Glve each student & situxtlon slip ar~d have thep jot
* down reactions. Yo, may wish to Facilitate this by agk-

ing questions: ﬁ;u do you feel? What ate some thoughts

that ate going through your;mind? How do You Qeal with

yout feellngs? Reactions? e

T,

~Aftet stud;nts have complled a 1ist of ideas, they put

the 1deas in chronological order. What would happen first,

+ second, and so on. (It may be helpful to have them otslly

recreate thelt situation to determine the ordet of thelr

f

reactions.)

. ~Once the list 1s completed, tell them to write up the
experlence in a paragraph, using the situation 1n the N
opening sentence. {They may wish to elaborate ot condense

the situation to fit their needs.)

< Sauple 3ituvations:

1. Imagine it 15 the bottom of the ninth inning. The
other team 13 winning 7~5. With runners on firsr
and second and two outs. You come up to bat. The
pitcher 1s vety fast. Yyou swing yout bat a few times
and begin to move towatd the plate. (You may choose

r to incorpotate “Casey at the Bat" with this situation.)

2. Imagine you are alone when a gang of'strange bays
apptoaches and surrcunds yOU. They stare at you in °
a thr&atening way.

3. Imogine you have been runnlng fot a long time, but
someone 1s chasing you. It 1s necessary to inctease

your speed 1f you ate to escape. r
4. lmagine you'ate about to speak ot perform before :/,
Y the student body of your school. You walt backgwdge
until it 1s your tutn to speaa.'"~\zekﬂffj
o~ 5. Ipagine you have almost decided to Bomeone You

like 'very much to.ge to # dance. You don't know whethet

e
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or not the person will accept. You sit at the
teley..one and contemplate what you will say,

-

Additional Suggestions:

These situations may be used in a free writing excereise.
Read the situation and have the students reaet to it in

writing.

- .

O
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Paragraph Combining/Written Work

1. "A spy's Reporc®
Objectives:
~To help students write objective descriptions.
~To provide srudents with guldes foaqpaying attention
to detail,
Matarisls:
Pencil and Papel.

Procedure:

=Bagin the assignmzpt by discussing various detcctive
movies and stories to discover how detectives determine
the identity of the criminal. {The criminsl leaves some-
thing behiud, has a particular possession, ctc.)

~Instruct the students to become sples. Tcll them to list
detalls about thelr room at home and £o brinf the list to
clags the following day. You may wigh to provide & sheat
with guide questions for them. Be gure thay simpiy liat
the decaills and that they do not elaborate sp them. When
the students bring in their 1isty of details, have thea
exchange_l}sts anonymously with another claes member go
;hnt none of the studants know whose liet they have.

~Using the ilst, each student is to write up a “report" of
che person using the decasls on che list. They may gote
some detasls which Seem related to a parcicular chazacteristic,
wt they may tTy to dctermine the natute of the person.

Savple Questions:

Is the bedroom door open or shyt? I the bel made? If so0.

83 5
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how? Are there eny objects on che bed? TIs there anything

-

under the bed? Look sy the walls--are there pictures or
cther éecorationu? Specify. What kinds of clothes are
in the closet? 1s anything out of the ordinary_kepg 15
’ . ) the closet? What kind of shoes are thcré?(/ﬁ;;: kind of -
condition are they in? What tﬂings are op tup of the
dresser? Are theqe any books, magazines in the room?
. Additional Suggestions:
Students may wish to write up a report on themselves
rather than exchanging lists. éome lterary soufces
for this assisnmeﬁt are Sherlock Holmes stories or
J. K. Chesterton's Father Brown Books.

2. "Career Exploration”

Objectives:

-Te allow studsnts to learn more about & chosen career.

-To provide students with a varlety of writing assignments.
Materials:

~Literature describing varilous careers.

-Statlonery, stacps, and job application forms. L

. Procedure:

=Discuss poselble careers. What considerations do srudents
need to make when choosing a car.er--monetary gains,
geographic location, educational backgrounmd, working
conditions (indoors/outdoors, with peorle or alome), and

83 on?

-Make 2 list of possibilities on the board. Have the students

! choose one which they find interesting.. )

|
!
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=Jot down lmpressions they have regarding cthe job or reasons
why they feel they could be guccessful in that career.

-Aak students to lucate as much ipformation about the cateer

as possible. Have them consult the guidance office, 5,

- Y

gchool library, or someone already in the field.

— -

=Once they have gathered the lnformation. have them create
a summary ¢f thelr findings. They may wish to ipcorporate -

their initial considerations for the job to show how right

or wrong they yere.
-Have them g0 thtough the application procedure fo.r the

job--letter of inquiry, applications, resumé, ete.

Addicional Suggestiong:

= [l
3.
Q
ERIC .
ek a:

—

-Have students interview Peopla in-carsers they have selected.
=Tell them to write narrative desctiptions of phe job~-

X day in rhe:iife of a f
=Prepare job degctitions which coqld.qppear in the want-ads;
-Have the students exchange ads and apply for jobs which

interest them. Letters ate "sent™ to the originator of

the ad and ghe returns @ letter to the applicant eicher

accepting or rejecting his application.

"Consuuer Advocate"

© Objectiveg:

~To encourage students to gsee themselves as consumers.
~To introduce letter writing as & means of communicating.

Haterlals: .

Statlionery, envelope, stamp.




H
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Procedure:

.
- -

-Discuss situations where consumers have been “'ripped o}f."
-Ask students 1f they have ever purchased a product or
recelved a service which did not .meet with :ﬂeir expectations.
Were they misled in the situation? Methods of adventising
could be included 1n the discussion to polnt out some
consumer problems. What influences them to tty a new
product? What do they do 1f they get stuck with something
the§ are not satisfied with? Keep a list of rhe comments on

the boaxrd.

Have each student recall an experience in which they felt

cheated by a compeny or product. Tell them to sketeh out
the details of the problem. iInclude the brandname, the
problem inself, and che reason for che problem or coucern.

-1t nighz prove useful to discuss the 1dea of tone in writing.
Bow can they best word the Problem aid recelve proper action?
0§viously, the wording should be inforrative without getting
emotional,

~Have the students locate the Proper addregs and gend thelr
letters to chz company. Be gure the schesl's return

address 1e the vscurn address for résponses they nighe

recelve.

Additional Sugiestionsg!

-

If some students de¢ not have formal complaints, have
them send letters of inquiry to the Better Business Bureau

‘or to a consumers' affuirs office in your area.

L@
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Berbich, Josn. Hriring Logiecally. HNew York: Amsco Publicarioms, Inc.,
1978.

hY

This vorkbook contains several unirs which are broken dovn .

into & series of shorr wriring assignments. Each assignment
contains several prewriring activiries to_help students organ-
ize their ideas. The pages may be rorn our for reproducrion -—<
for class use.

- )

+ Writing Practiecally. New York: Amsco Publications,
Inc., 1978,
The format of rhis book fpllous thar of Wrirting Logically.-
. The unirs deal wirth 1life skills, wriring direcriona, lerters,
I articles, 4nd so on.

Bernhardr, Bill. Just Writing. New York: Teachers and Wrirers, 1977.

An unusual and valuable book which analyzes the writing process
for the person dissarisfied with their understanding of writing.
Every polnt the author makes Includes with it pracrical exerciaes
and acriviries. The aurthor encourages the development of inde-
pendent judgments regarding the reaching of wriring, based on
suggested experiments and activiiies.

Burns, Marilya. I Am Not A Short Adult! Gerting Good at Being a Kid. .
Bosron: Lirrle, Brown and Company,.1977.

Ir's definirely a book for kids,but reachers can learn a lot
frem ir rool

Clapp, Ouida M., ed. On Righring Wriring,(Classroom Pracrices in

. Teaching English, 1975-1976.) Urbana, Illinoils: NCTE, 1975.
This seriles of arriclas and essays contains many useful suggeo~
tions for prewriring activiries, selecting an audience, * '
sharpening writing skills, and general writing assignments.
Many assi..sents presented are highly motivating, excellent
for relucrant writers.

Clay, Marie M. What Did I wWrite? Auckland, New Zealand: Helneman
. Educational Books, 1975.

A carefully researched volume, analyaing firsr efforrs of
¢hildren ro wrire, noting errors, and progress. Rich in
actual illustrarions of children's work which explain
principles srressed by author. Also includes some excellent
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rating techniques for observing early progress in writfng and
an invertory te apply in examining samples of early writing.

" Fadiman, C. and Howard, J. Empty Pages. Belmont, California:

Fearon-Plitman, 1979.

Written in entertaining and readable style and contains many
valuable and authentic nuggets tegarding understandlog the
problexs confronting the teaching of writing today.
Excellent hiQEory and perspectives of writing and two useful
appendlces, one which, surveys recent writings about writing,
the other a list of "readaloudables" for children.

Forte, Imogene; Frank, Marjorle; MacKenzie, Joy. Kids' Stuff

Reading and Language Experlences. Nashville, Tennessee:
Incentive Publications, 1973.

What' teacher hasn't heard of Kids' Sturf? Activities are
fun, practical, and rewarding--for both teachers and kids.

Gattegno, C. What We Owe OQur Children. New York: Outerbridge
and Dienstfrey, distribuced by E P. Dutten, 1971.
4 beautiful, scholarly book on the "subordination of teaching
to learning."” Stresses understanding of the innate capabil-
ities of the child and bullding on the child's capacities

. to learn rather than handing ocut information. Valuable insights

into teaching of reading and math (Chapter 2) and teaching of
soclal studies (Chapter 3). The four basic functions of
children whach the author 1dentifles are: the power of
extraction, the power to make transformations, competence in
handling abstractions, and the use. of the stressing and
ignoring process. -

Gerbrandt, Gary L. An Idea Book For Acting Out and Writing Language.

Urbana, .ilinels: Natlonal Council of Teachers of English,
‘ 1974,

It may be skinnv, but it's f1lled with ready-to-use ideas.
Activitlies are cften applicalle to many grade levels.

Good Apple Spelling Book, Good Apple, Inc., 1977.

Highly effective in primary-intermedlate grades. Would require '

extensive revision 1n Some areas for adaptation to higher
levels. Teacher-designed and tested materials.

Grimm, G. afd Fitchell, D. The Good Apple Creative Writing Book.
Carthages Illincis: Good &pPle Inc., 1971,

Intcrestiﬁg activities clearly presented, valuable because
they caa be adapted for varying levels. A few pages can be
reprodvced. Planned for irntermediate and middle school grades.
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Hawley, Robert C.; Siwen, Sidney: Bcitton. D. D, Composition for
Personal Growth: Values Clarifisation Thruugh Writing.
New York: Hart Publishing Company, 1973.

This book presents writing ns a relevant and rewarding
experience by focusing on the student himself as a source
of written assignments, Thls approach attempts to promote
the student's awareness of self.

Hurwitz, Abraham B. and Goddard,~Arthur. Games to lmProve Your
- Chiid's Engiish. New York: Simon ond Schuster, 1969.

You'll find a game for every facet of your language arts
program in this bouk. Teachers will want teo keep it on
their desks--ready to grab to find the pecfect game.

Judinr, Sistet M. A Guide for Evaluating Student Composition.
Urbana, [llinois: NCTE, 19635.

. The essays in this anthology present praczical methods of
evaluation as well as addressing typical problems of
composition assiguments.

Koch, Carl, and Brazil, James M. Strateglies for Teaching the
Composition Process. Utbana, Iliinols: 1978.

Included in this book are gaveral assignments for each phase
of the writing process. Eacn assignment is conmplete within -
ieself. .
- Lundsteen, Sata W. Chiidren Learn to Communicate. Englewood
Cliffs, New Jersey: Prentice Hall, 1976. .
Comprehensive bagic text for the Language Arts Methods,
it 15 readable, entertaining, rich in methods and activities.
Enlivened with delightful {llustrations and quotes. May
- become as much of a classic in the fleld as Moffett and
Wagtier's Student Centered Language Arts and Reading K-13,
this for the elementacy 2ge primarily.

. Relp for the Teacher of Written Composition
Hew Directions In Research. Vrbvaena, I[llinols: ERIC Clearing-
house on Reading and Communicatiop Skills, 1976.

Research by writing authorities.

Mersand. Joseph. The English Tescher. Basic Traditions and
Successful Innovations. Port Washington, Ney York:
Kennikat Press, 1977.

Moffett, Jame . and Wagner, Betty Jane. Student-centered
Language Arts and Reading K-13. Boston: Houghton Mifflin Co.,
2nd Edition, 19376, .

Everyone knows Hoffett'and Wagzner's toma. Coamprehensive and useful}
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Mud Puddles, Ralnbows, and_ﬁgpsré&us Tips. Learning Magazine, Inc., )
1979.

An extremely useful collection of language arts activities
adaptable to almost any subject matter. OGrades g-12 would
benefit immensely, as the activitles are very flexible.

Simon, Sidney B.; Howe, Lelan W.; Kirschenbaum, Howard. ¥alues
Clarification—-A Handbook of Practical Strategies for -
Teachers and Students. Hew York: Harr Publishing Company,

Inc., 1972.

It's almost as g0od as a murder aystery--you can'‘t put it
down! This book 1s fllled with marvelous, stimulating acti-
vities that will help you and your students become aware of

feelings, ldeas, and bellefs. Activities are practical and
relevant.

Sitton, Thad. '"“The Flre That Lit Up Learning.™ Teacher, lMarch,
. 1979, pp. 65~67.

-

Teldt, Sidney W. and Teidt, Iris M. Language Arts Activities for
the Classroom. Boston, Massachusetts: Allyn and Bacon, 1978.

A comprehensive volume tellimg az11 you would ever want Lo know

. about language arts activities primarily for elementary classes.
Many can be adapted for older classes through use of more
difficult vocabulary words. Two good chapters, one on
language arts in the content areas and the other on resources
for the reacher.

Zavatsky, Bi1l, and Padgert, Ron.,eds. The Whole Word Catalogue 2.
New York: McGraw-Hill Paperbacks, 1977. ,
*
It 1s a catalogue! Activitiles are written by particlpants
in the Teachers and Writers Collaborative. Lots of innovative

and unusual ideas. inspirational reading!
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T can
T can
I can
1 ¢an
1 ¢an
T can
T can
1 can
1 can
1 can
. 1 can
T can

I can
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write
write
write
write
write
write
write
write
write
write
write
wtite

write

ODE TO THE WILLING WRITER

today because it makas me feel good.
today because the sun i3 qhining.
today because T have soyéthing iloportant to say.

todsy becauze 2y paper/{sn't marked up.

today because
today be.ause
today because
today because
today because
today.because
today because
toq§y because

today because

1 can write today because

Ptoject graduate.

1 have an audience.

oy teacher likes my writing.

T like to share my thoughts.

1 like myselt.

it's & way of reaching other people.
T know how to wrire.

1 want to write more Comorrow.

I want to learn more about myself.

no ¢ne elee writes the way 1 do.

my teacher is a Wigconsin Writing

9

- Robin Staudt

.
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Wisconsin Writing Project Participants

Summer 1980

Carol Benson
Evansville Elepentary School

Janice Berezowitz
Evansville Elementary School

=

Beverly Bonge
Middleton High School

Rachel Kapp Brickner
H. €. Steffen School
Hequon

Rachel Davies
Lake shore Middle School
Mequon

Ann Gibson
Windsor Grade School

Nancy Sorchels
Franklin Flementary School
Madison

Lorraine Jaeger

Homestead High School

Mequon s

Laurie Klevgard

Johnson Creek Elementary School

Holly Lyoen
West High School
Madison
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Susan Owensby
E. G. Kromrey Middle School
Hileeton .

Bobbie Reihsen
West Middleton School

¥rils Servals
Delavaq-Darien Middle School

Hary Short
Green Tree School
West Bend

Robin Staudt
Phoenix School
D_elavan

Myrtle Stoll
Sabish Junfor High Scheol
Fond du Lac

Marjorfe B. Thompson
DeForest Middle School

Mike Vena
Randall Elementary Schoel

Madison

Kathryn L. Welch
South Beaver Dam School

Sally Ziolkouskl
Badger Middle School
¥West Bend
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The Wisconsin Wricing Project {35 an effort by school
teachers, college faculty, and curriculum specialises
te lwprove the teaching of writing at all levels of
education. The Project is funded by the Universicy
of Wisconsin-Madison, the University o7 Wisconsin
Extension, the Wisconsin Improvement Program, and
the National Endowment for the Humanities {through
the University of California, Berkeley). The views
expressed in this Buide do not necessarily tepresent
the views of the above named organizations.
. -

Individuals desiring information concern- -

ing the Wigconsin Writing Project should
write to:

Wisconsin Writing Project

Teacher Education Bullding )

University of Wisconsin

225 North Mills Street

Madison, Wisconsin 53706
608/263-4614
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